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VISUAL AND VERBAL STRATEGIES FOR LEARNING

“The &rs not only give expressioa o the profound wrgings of the human spirt, they also validate our feelings in
a world that deadens feelings. Mow, more than ever, all people need to see clearly, hear acutely, und feel
senatively through the arts. These skills are no longer fust desirable. Thev are essential if we are to survive
together with civility and joy " --Emest Boyer

Tomorrow™s workforce—and especially its leaders—will need broad abilities beyond technical skills. Thers

will be & demand for people whe are creative, analytical. disciplined, and self-confident—people who can solve
prohlems, communicate ideas, and be sensitive to the world around them Hands-on participation in the aris s a
proven way 1o help develop these abilities:

And what are voung people leaming when they leam the arts? To use their minds in verbal and non-verhal
ways. To communicate complex ideas in a varety of forms. To understand what someons else is tryng to tell
them in words, sounds, or images. To imagine new possibilities and to do the hard work of making them
happen. To appreciate quality,

Ohr public schools muost educate children 1o be fully Inerate, which in the twenty-first century will clearly

inciude arts-cderved knowledit, --Lonpley, Laura “Gaindng the Ars Littracy Advantage ™ Sducatomal feodersiip, October
1999, p. TI=T4

*Pictures as well as words are important (0 human beings in their communication. YWe need 10 expand our
narrow defimition of literacy (o include visua! dimensions, and in so doing answer the call of researchers for the
recognition of multi-literacies and ways these literacies ean work to complement each other ™

Hubbard. Brnst 1994,

Reading TEXT and ART

BEFORE DURING AFTER
Activate prior kmowledge Maonitor understanding Explain
Build schema Muake connections Interpret
Preview Ask questions Apply
Build aniicipation Infer/prediet Explore self
Determing importance Pursue new paths
Synthesis

Ultimaie goal: Studenis become efMective learners WITHOUT oar gniﬂlmﬂ:.



ACTIVATE PRIOR KNOWLEDGE

Activating prior knowledge helps studenis to search their knowledge and life experiences
far what they alresdy know about the lopic or whal they can discover from loaking al the
artwork. This heips students connect new knowledge to the old.

ABC LISTS

I.  Divide page info twelve squares.

2 Label squares AR, CD, EFGH, 11, KL, MM, OP, QR 5T, LTV, WXYZ

3 Incach sguste, et gs mnny words s vor can (hink of thet begin with the letters

BRAIN DRAIN

L Divide Ihe class into smull groops.

2. “I'm going (o give you 2 topec (or an ar work), When 1 say GO, your group is t generale a5 many words or
phrases about the fopéc (or ant work) &8 you can 10 [ 3} mnbniés: Tey o “degin vour brain” onle the paper,
Decide who will write your list. The topic (or art work) is . Ready, GO!

3. Timestudenis. Call “time."

4 Teams count iteme and share liste: Find the groap with the most onicque items, OF have ieams poss their lists o
amher group OR cull for abe groap (o read iis tet and for others © add information 1o (heir lss

5. End with “What clse do vou koow shout that has not been discasscd ™
“Whatl are some questions you hove aboul whal vou bave observed?™

LIS"I"' WER, and QUESTION
Drecida key catogories of informalion students should know.

1. Have students malke lists of pror knowledgns shout the topic as in “Bmin Drmin " Afier the lists are made, show
them a WEB with lhwﬁﬁ. Fistied and Im'-u them group what they Koow ander eaxch. Sample web chan

3. Aﬂﬂrhuimg:nuh:limhndwb. hw:mnﬂml&l.hmh of suthentic queshons ey have gbout the opic.
Authentic questions are thote students sk because they do not know (he answers and are curtous tir know

KWHL

I. Studenis list what they already KNOW aboul o topic.

2. They list what the WANT 1o know or don't know,

. Thiy list HOW ihey Gink they <in God oul.

4. After the lesson, they Tist what they have LEARMNED that they didn’t know befire.
Churt fonasd a1 fitpdwwa graphic argdovh hin| '

BUILD SCHEMA

Schema is what you knew {previous knowledge) and how your brain has chosen to organice
it. Schema reflects the experiences, concepinal understandings, attitudes, valucs, skills, and
sirategies a person uses io inferpret new information. Learning occurs best when schema is
sufficient emough to allow the brain to understand new material and incorporate this new material
into the existing schema. The main goal in learning is (o connect the new to the known,



There are three ways to make these connections:

Art-to-Self: Relate the art lo something personal.
Ari-to-World: What does the arl teach abount the ouiside world? Society? History?

Art-to-other Arl: Viewer relates ideas from one artist to another artist. Are the
concepis/styles the same or different?

SEEKING INFORMATION 5,3,2

“
i

3

Identify key comoepts an artist assumes viewers already know and that ane nesded (0 undersiand the pointing.
but that stadents may m fact o8 know at all. They luck the necessary schemi

"Pleass bearn all vou cin aboud by asking me YESMNO guestions. Afler you have asked five of
these questions, youo mey sk any three clanfication questions and 1 will try (o answer them with gisod
explanations. Then T will a2k vou twe questions that T would have sehed 46 T were vou snd we wall try to answe
thitem

Continue 26 shave with the ather key concepls students nesd for understanding contemt in the anwork.

BUILD ANTICIPATION

Wanting to know helps increase the likelihood that understanding will occur.

FREDICT FROM OBEICTS

%
a

Bring in abjects thet relats to the concepd being tught. Have students predict whint these objects have to do wit
e bopic:

They exarane the artwork or read matenal snd see what changes they need w make in their predictons. Wha
evidenes is lhere ko comvinge thom Lo change?

PREVIE

Help the student to look over several works by an arbsst
OR Help students look over a piece of text so that they have a framework for the whole,
This gives them “hooks™ for new knowledge

PFREVIEW INTERVIEW

Co

Bindenis prepare (o “inlerview an ortist” a5 they look at his'her works of art. In pairs. sradents cxaming the wor
wilh differeni rofes:

£ Previewer Iooks ai arrwork and describes technicques, media. sobject, elemesnis. pnncples. etc. Then

Prefshes irbes 1o say what i 45 aboli-- tries 1o capture what content scoms 10 be expressed.

b Interviewer ligens withoul looking al the arl, and asks one or two nuthendic guestions about the ar

€ Studenix do pol attempt 10 answer questions yet. They will do that when they “interview the artist ™
They awitch robes. and ook af other works of art by the same artist
Whan linished previewing, they have loaked over the artwork tried to ascertain essential infommation fron esc
work. ond developed questions o gubde thelr lepming and enhance their cunosiry. Mow they ~inlerview the
priisl” &5 1they examime the work mdividually.

LOOK ALOUINTHINK ALOUD (modeled after a read alond)

FIOCH: Slhiere vour enthusiasm for the topic. and show i port of the an that was surprising, fascinping, or puzzlin
for you Suppest that stadents look with the sume anthusizem. Ask them o share things they find nurprising,
Fascinating, of puzzling



LOOK ALOUD/'THINKE ALOUD, con’t

L Studentz do tol e o copy of the an, yet. Fesd them the title, snd see if they can predict U subject or conter

2. Describe a section or two of the artwork as vou “Look Alowd,* showing how vou process visunl imspes with
energy, ingight, conncchions, inquiry.

3 Ivite smidents to dook alood ¢ think alowd with vou, Discuss, predict, clanfy, question. Do this for seyveral
MIDUEES 05 you exprming (he arwork. Pamse For siudents to “Look Alond.” As they leagn to Dhink, apply art
congzpts, nd discover mcaning.

4. Have students confins toescomine antwor 1o paire. Encoorags them 1o be aware of their thinking as they
ExFne A

DURING OBSERVATION/! READING

QAR’s (Question | Answer [ Relationship)
THE FINE ART OF QUESTIONING

RATIONALE: (see Vocca and Vacca, Content Area Reading, New York: Longman, 1999, p, 59.63),

The type of question asked {o guide comprehension should be based ou the information readers
need to answer the quesnons Therefore, teachers must help students become aware of likely sources of
mformation as they respond to questions, In addition, students can leamn to generate their own questions
ibout reading material Harry Singer comends, “Whencver readers are involved m asking questions,
they are engaged in active comprehension, ™

Somie questions are textually explicil (fact or definition questions)—with answers found “right
there™ in the text. Other questions invite the student to think about informatinn they have read and searc]
for ideas that are related These questions are textunlly fmplicer (thought questions). Still other questions
require students to rely on their own prior knowledge and experience {opinion questions).

QAR's {Question-Answer-Relationships) make explicit to students the refationships that exis!
among the tvpe of question asked, the text (or artwork), and the reader’s prior knowladge. Students
become aware of and skilled in using leaming strategies to find the information they need to
comprehend at different levels of response.

WHY IS QUESTIONING IMPORTANT?

» Research reports that teachers ask lower level questions and assess comprehension rather than
teach it

# Teachers often encourage students Lo satisfy the teacher’s or text”s purposes, not their own.

+ Student generated questions have two advantages (a) they make reading an active process; (b)
they force the reader to focus on the material to be leamed
Studics indicate that if we want students 1o do something we must teach them how.
Self-questiomng 15 more effective tor low gbility students than high ability students
Students at all grade levels can be taught to generate questions and those of low verbal ability
benefit most



» First, teachers should become familiar with the different types of questions. Then they should
teach students these differences. (That 15 what we are going to do in this lesson).
» Siudeni-generaied questions increase motivation:
o Students take a more actrve role m their learning
o Students leamn to guide their own thinking
o It places the responsibifity for learning on the students, mereases their attention, and
allows studemy to take comective action
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PROCEDURE: Teach students strziegies for generating answers for ¢ach type of question. Then teach them
how to isk questions of esch different type,

FACT QUESTIONS: (Explicit! nghs there) These questions have single answers They are nol
subject to interpretation, but are based on clear informution. Someatimes we know the answer to a
fact question immediately, bt sometmes we must look up the answer in a book, ask a resource
person for help, or caleulate results. No matter the strategy, answers to these questions are solid and
are noL open to interpretation. There are “rght™ answers, which make thess the simplest questions 4
ANSWEr.

THOUGHT QUESTIONS: (Implicit questions/ requites synthesis and gathering of information)
These questions ask for analysis and -:.':;phml.run —ot present alternatives. They do not have single
answers as fact guestions do, and generally require using evidence or examples for support

OPINION OUESTIONS: (Rely on prior knowledge and experience) These questions ask for value
judgments based wpon individual feclings They can be answered “yes™ or “no™ or 1 agree™ or in
some other similar format. They should require an explanation of *'why™ 10 support the opimon. Not
all people will have the same responses, but the responses will be direct and personal. There is no
right or wrong answer for an opmion question



THE FINE ART OF QUESTIONING Name

O all qualities, questoning 5 fundamental to bemg human. It how we dispel confusion, probe into new
areas, strengthen our abilities to analyze and deduce. It is how we learmn about other people and deepen
friendships. Those who take the time to ask thoughtfll, provocative gquestions are those who help us legm abow
ourselves, Through their questions, we also learn about them,” P, 99-100 Masale of Thowght by Keene and Zimmerman

DIRECTIONS: Angwer the followmp questions which will be used for a discussion later
1. What 18 vour mother’s first name?
2 Compare Van Gogh's style with Gauguin’s. How are they alilee? Different
3. Who was Van Gogh'™s brothes?
4. Compare an art class with an English class,
5 Do you like classical music” Why?
&, What i¢ sorraahism?
7. Dwoowls usually bunt in the day or night?
2 Do you like cold weather?
9 Do you like post modemism better than impressionssm? Why or why not?
0. How much money do you have with you 7
11, How many lettars are m the alphatet?
12 Do your like Coks elazae?
13. Esplain the similarities betwesn and artist and a writer,
14, Have you ever been roller-bladmg?
15, Should we reduce class siza?
16, Doas art help cure sooial ils?
17, What 1= an analogous cobor scheme?
13, Why should we kave school assemblies?
19. 15 it snowing teday?

20). Who threw himself dowm the stairs to feel the sensation of falling and bit the head off a bat?



Handoul #2 {extension) Name

DIRECTIONS: Read the text and write guestions that cannot be answered with & yes or 8 no or a one-
wiorgd Enswer

L. Write a questicn that esks about an important detail i the tex:
2 Create @ question about something that is puzzding in the text
3 Write a cause and effect guestion

4, Compose 4 compare/contrast guestion

5 Write a quesnon that addresses a fiture outcome.

6. Compose a question that relates 1o values and principles

DIRECTIONS: Examine the antwork and write questions that cannot be answered with a yes or a no or a
one-word answer,

Wiite a question that asks about an important detsil in the arowark

Create a question about something thet is puzsling in the artwork.

Write a cause and effect question

Compose & compare/contrast question

Write a question that addresses a fulure cutcome.

Compose a question that related to values and principles

il ol o B



